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Zheng (2024) holds that art education, as an important way to cultivate people’s
aesthetic accomplishment, creativity and humanistic quality, has a profound and diverse
theoretical basis. From simple to deep, starting from the traditional Chinese philosophy, as
the spiritual treasure of Chinese civilization, its unique philosophical view, methodology and
aesthetic concept have a profound influence on the art education theory and deeply analyzes
the relationship between traditional Chinese literature and the art education theory and its
guiding significance (Hofsess, 2018, p. 49). Here, we make some suggestions. This might be
interpreted as a more varied approach to investigating the combination of Chinese traditional
cultural philosophy and contemporary art education.

As an important way to cultivate people’s aesthetic accomplishment, creativity and
humanistic accomplishment, art education has a profound and diversified theoretical basis.
As the spiritual treasure of Chinese civilization, the unique Chinese traditional philosophy,
methodology and aesthetic concept have exerted a profound influence on the theory of art
education. Evaluating the theory of art education from the perspective of traditional Chinese
philosophy provides a new theoretical perspective and practical guidance for modern art
education.

The core thought of the Chinese traditional philosophy and its enlightenment for art
education point out the early origin of art education theory in the background of Marxism.
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After looking for “multicultural art courses”, the research found hundreds of courses and
analyzed the first 100 free visual art courses (Buffington; Amanda, 2019, p. 20). As a result,

as society continues to evolve, so does the field of art education theory research.

At the same time, Zheng (2024) always emphasizes the spirit of holism and harmony.
He also put forward the word “unity”, pointing out that traditional Chinese philosophy
emphasizes holism and advocates the harmony between heaven and man, and the harmony
between things and self. The concept of “harmony” in Confucian philosophy not only refers
to the harmony between people, but also refers to the harmony between man and nature, and

even refers to the harmony of all things in the universe.

However, although Zheng (2024) describes “harmony and unity,” he provides little
comparative analysis and fails to point out that Taoist philosophy further emphasizes the
idea of “conformity to nature,” and that the beauty of nature is also a philosophical idea of
harmony and unity put forth by Confucius. These two are unified and indispensable to each

other, so they should also be mentioned in the text.

Zheng (2024) not only with the Chinese traditional philosophy as the breakthrough
point, and understood the Chinese and Western, using speculative spirit and innovative
consciousness, such as the interpretation of Confucius and different dialectical views, and
then cited the formation of modern art education, in the western enlightenment philosophers,
such as Descartes, Kant, Hume, clearly put forward their views. Comparative analysis can be
used to better comprehend the critical thought processes of artists across national boundaries
and to identify novel forms of expression, aesthetic experiences, and innovative solutions.

Through the understanding of traditional philosophy, Zheng (2024) specifically
explains the concept of secret education, pointing out that secret education refers to the
art educators through the “one-to-one” or “one-to-one” teaching of their art skills and
practical experience (Simamora, 2020, p. 86). This paragraph has clarified the importance
of art education, and its development continuously develops and changes with the changes

of The Times.

Zheng (2024) advocates the educational concept of “virtue”. Concerning the
relationship between traditional philosophy and art education, Zheng said that China is an
ancient country with a history of 5,000 years of civilization, and its influence on morality
is very important in traditional Chinese education. Chinese traditional art education takes
“promoting the Tao” as its responsibility, and “Tao” is the result of moral education (Bertling;
Tara, 2020, p. 382). In art education, the first thing teachers need to do is to develop students’
character (Machin ez 4/, 2020, p. 1). Traditional Chinese artworks are abstract, pen-and-
ink, and expressive. These qualities, which are drawn from poetry, should be able to arouse
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people’s moral curiosity and emotional resonance. As a result, in art education, students

should be encouraged to express their feelings and ideas.

The theoretical evaluation of art education from the perspective of traditional
Chinese philosophy is objective and in line with the current development of Chinese
education. Starting from the connotation of traditional Chinese philosophy, Zheng (2024)
believes that the current development of Chinese art education faces great opportunities.
The traditional Chinese philosophy profoundly reveals the connotation of art education,
positively instructing the development of the methods, systems, and strategies of art
education, and also playing an important role in promoting the construction of Chinese art
education (Sunday; Kathleen, 2020, p. 8). The theory of art education from the perspective
of Chinese traditional philosophy is the inheritance and innovation of local culture. Under
the background of globalization, countries around the world are profoundly changing their
concept of art education, which has had a huge impact on Chinese art education (Kell,
2007, p. 125). Art education is faced with the influence and challenge of foreign culture.
Only by thoroughly excavating and inheriting the essence of Chinese traditional culture and
integrating it into art education can we improve our cultural awareness, self-confidence, and

cultural creativity to enhance our competitiveness on the international stage.
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